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DIMENSIONS FOR LEARNING - Communication and Interaction Needs 

The Code of Practice, 2015 identifies this as pupils who may be experiencing difficulties in the following areas: 
 

 Speech, Language and Communication Needs (SLCN) and 

 Autistic Spectrum Condition (ASC), including Asperger’s Syndrome and Autism 
 

6.28 Children and young people with speech, language and communication needs (SLCN) have difficulty in communicating with 

others. This may be because they have difficulty saying what they want to, understanding what is being said to them or they do not 

understand or use social rules of communication. The profile for every child with SLCN is different and their needs may change 

over time. They may have difficulty with one, some or all of the different aspects of speech, language or social communication at 

different times of their lives.  

6.29 Children and young people with ASD, including Asperger’s Syndrome and Autism, are likely to have particular difficulties with 

social interaction. They may also experience difficulties with language, communication and imagination, which can impact on how 

they relate to others.  

Speech, Language and Communication Needs (SLCN) 

Pupils with specific SLCN cover the whole ability range. They may have difficulty in understanding and/or making others 

understand information conveyed through spoken language. Their acquisition of speech and their oral language skills may be 

significantly behind their peers. Their speech may be poor or unintelligible.  Frustrations and anxieties may arise because a failure 

to be able to communicate effectively exists.  In turn, these frustrations and anxieties can lead to behavioral difficulties and have a 

negative impact on peers and social relationships.  

Pupils with language impairments find it hard to understand and/or use words in context. They may use words incorrectly with 

inappropriate grammatical patterns, have a reduced vocabulary or find it hard to recall words and express ideas. They may also 

hear or see a word but not be able to understand its meaning or have trouble getting others to understand what they are trying to 

say. 
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Please note that pupils whose first language is not English should not be recorded as SLCN unless they also have a special 

educational need in this area. 

Autism Spectrum Disorder/Condition 

Autism is a lifelong developmental disability that affects how a person communicates with, and relates to, other people. It 

also affects how they make sense of the world around them. 

It is a spectrum condition, which means that, while all pupils with autism share certain difficulties, their condition will affect them in 

different ways. Some pupils with autism are able to live relatively independent lives but others may have accompanying learning 

difficulties and need specialist support. Pupils with autism may also experience over or under sensitivity to sounds, touch, tastes, 

smells, light or colours. (Adapted from National Autistic Society) 

ASD/C recognise there are a number of sub-groups within the spectrum of autism. Pupils with ASD/C find it difficult to: 

 understand and use non-verbal and verbal communication   

 understand social behaviour, which affects their ability to interact with children and adults  

 think and behave flexibly, which may be shown in restricted, obsessional or repetitive activities.  

These areas are commonly known as the ‘Triad of Impairment’ with the descriptors frequently being used: 

 Communication - poor communication skills in terms of verbal and non-verbal such as eye contact, facial expression, 
gesture and body language. 

 Social Interaction - difficulties with social interaction: unable to empathise with others to understand their feelings and 
behaviour. 

 Imagination - inability to use imagination this affects the area of thought, language and behaviour. 
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Communication and Interaction Needs: Universal Support and Quality First Teaching Strategies 

Assess, plan, do review Teaching and learning Resources  

Assess 
 
Class/subject teacher has identified that a 
pupil is having difficulty in understanding 
the content of the lesson.  
 
Class/subject teacher may have identified 
that a pupil is struggling with expressing 
themselves clearly and this is impacting 
on their progress in other areas of the 
curriculum. 
 
Pupils may struggle with routines and 
understanding what is required of them in 
different situations. 
 
Pupils may be struggling during 
unstructured times or relating to peers or 
adults.  
 
Levels of spoken language, listening and 
attention have been identified as an area 
of concern. 
 
Language skills may impact on written 
work.  
 
 
 

Access to National Curriculum/Foundation 
Stages with suitable differentiation of the 
rates and methods of delivery. 
Cue the pupil in 

 Say the pupil’s name before giving 
them instruction or asking a 
question so that they understand 
that they are being asked 
something. 

Give the pupil take up time 

 Pupils need processing time to 
work out what they are going to say 
and how they are going to say it. 

 Consider your facial expression 
and body language to show that 
you are listening and receptive to 
what they intend to say. 

 Use natural gesture, pointing, facial 
expression and visual clues to help 
the pupil understand. 

Understand the pupil’s level of 
language 

 Ensure that all staff working with 
the pupil are aware of what the 
pupil’s language difficulties are so 
that they use language 
appropriately. 

 Avoid using language that is too 
complicated or likely to be 

Communication friendly classroom and 
environment.  At EYFS, staff may wish to 
consider using ECERS auditing tool to 
monitor how conductive the classroom 
environment is in promoting 
communication and language. Use of 
BRCP Communication Supporting 
Classroom Tool for EY and KS1 to profile 
the oral language environment of the 
classroom. 

Classroom organisation and 
resourcing: 

 Resources should be well labelled 
and easily accessible. 

 Peer conversational partners 
should be sensitively matched to 
the child’s language strengths and 
learning needs.  

 Create a communicative 
atmosphere where pupils feel able 
to talk e.g. reduce background 
noise, relaxed atmosphere. 

 Displays should encourage 
understanding and reinforce key 
vocabulary. 

 Create opportunities for talk within 
the classroom including small 
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Plan 
 
Teacher makes adjustments to planning 
and the  classroom environment. 
Strategies such as those listed in this 
table may be deployed to support them. 
 
The pupil is carefully monitored and this 
monitoring may be shared with the parent.  
 
Do 
 
All staff working with the pupil are aware 
of the strategies and support identified to 
best support them.  
 
Class/subject teacher utilises strategies 
and quality first teaching methods 
targeted at the area of need to help 
accelerate learning. 
 
Review 
 
Class/subject teacher reviews the impact 
of strategies and quality first teaching 
methods to support the pupil and 
discusses the progress made with the 
SENDCo. The SENDCo may complete 
further assessment of the pupil.  
 
The class/subject teacher together with 
the SENDCo, parents/ carer may discuss 

misunderstood.  
Avoid Idioms, Sarcasm and Double 
Entendres  

 Pupils with Speech, language and 
Communication Needs, Autism 
Spectrum Conditions and Social 
Communication Difficulties do not 
always understand sarcasm, 
idioms and double entendres. They 
make take language literally. 

 Be clear in the language used. 
Model Language 

 Avoid correcting a pupil with a 
speech difficulty. This can be 
incredibly frustrating! Instead, 
repeat back showing the right 
words so they can hear the correct 
pronunciation and use of words. 

 Pair pupils up with positive 
language role models. 

 Ensure that adults are using 
accurate vocabulary and 
grammatical structures. 

Build on the language the pupil uses 

 Rather than asking questions, 
comment on what the pupil has 
said. 

 This will enable pupils to develop 
their thinking and encourage them 
to explore their ideas further.  

Phonological awareness 

 Phonological awareness is the 

group work with more confident 
language role models. 

 Low distraction areas/ quiet spaces 
within the classroom. 

 Encourage other children to use 
strategies to help the pupil by 
explaining communication 
difficulties. 

 Support pupils who may be finding 
unstructured times difficult by 
planning activities that they can 
participate in, using buddying 
systems at break and lunch or 
providing access to smaller 
environments which are more 
conducive to communicating with 
others.  

 At primary level, access to word 
mats with key vocabulary and 
linked vocabulary available. Access 
to mind maps and specific teaching 
of vocabulary and the ability to use 
this strategy for themselves. 

 At secondary level, ensure that 
pupils have access to word banks 
with new vocabulary. Pupils should 
have access to a dictionary and 
thesaurus. 

Staff Training 
 
Staff should receive regular and updated 
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whether the pupil has been identified as 
having a special educational need and 
whether further assessment by the 
SENDCo is required. The pupil’s view 
should also be sought and opportunity 
made to review the impact of the 
strategies available and what is helping 
them to make progress.   
 
See each school/ setting SEND 
information report/ policy for how they 
identify SEND. 

building blocks for reading. The 
ability to recognise sounds in 
words, begin to sound words out 
and recognise familiar words. 

 Children in primary school should 
have access to a structured, high 
quality synthetic phonics teaching 
such as Letters and Sounds, Jolly 
Phonics, Letterland Phonics, 
Phonics Bug, Read, Write, Inc. etc.  

 
Reduce and Adapt Language 

 Emphasise significant words 
 Reduce the amount of language 

used 
 Avoid sarcasm, idioms and 

ambiguity 
 Pupils with Autism or social 

communication difficulties may not 
understand nonverbal 
communication, so use verbal 
language and visual cues 

CPD related to Autism and speech, 
language and communication needs. 
Access to: IDP online materials (Autism 
and SLCN), NASEN- Whole School 
Approach to improving Access and 
Participation, Communication Trust Early 
Years online CPD or accessing whole 
school training through the commissioned 
SLT services.  
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Communication and Interaction Needs: Targeted Support 

Assess, plan, do review Teaching and learning Resources  

Assess 
 
Strengths and weaknesses will be 
analysed using curriculum-related 
assessment, criterion-referenced 
assessment and may be supplemented by 
standardised tests and/or diagnostic tests. 

Additional more specialised assessments 
such as WellComm Screening Toolkit for 
pupils in EYFS and KS1, Speech link, 
Progression Tools devised by 
Communication Trust.  

Strengths and weaknesses are analysed 
using a variety of methods, both 
qualitative and quantitative. 

Pupils with SLCN and Autism may 
present with challenging behaviour ABC 
forms can help staff to identify patterns of 
behaviour and chart changes. It will also 
allow staff to monitor behaviour and set 
appropriate targets to monitor the impact 
of any adjustments to teaching and 
learning.  

Completion of sensory profiles so that 
potential triggers can be identified and 

Class or subject teachers are responsible 
for the progress and support of the pupil. 
Additional adult support may be provided 
to rephrase questions, modify language 
and explain tasks. 
 
Help with recording 

 Mind maps, attribute webs, cloze 
procedures 

 Talking partners 
 Scribes 
 Use of technology e.g. talking tins 

to record sentences for writing, use 
of applications (Apps)  to assist 
recording, voice to text software 
etc.  

Social Interaction 

 Aims to help the pupil practise 
social interaction. 

 Allows children a ‘safe 
environment’ to talk openly and 
experience social interaction. 

 Remember not to put too many 
demands on the pupil.  

Managing challenging behaviours 
 Observe and analyse- what are the 

triggers? 
 Change the environment if it is too 

arousing. 

SLT services 

 A referral may be made to 
Bridgewater NHS SLT services for 
further targeted support from 
commissioned SLT services- 
Communicate and Together Trust.  

Visual Timetables 

 Help to reduce anxiety and prepare 
pupils for changes 

 Allow you to discuss and visually 
demonstrate what is happening 

 Form part of the daily routine and 
helps the pupil to become more 
familiar with the classroom 
structure and routine 

 Can be written for literate pupils. 
Developing social communication 
skills 

 Social scripts and cartoon comic 
strips 

 Social communication groups 

 Circle time 

 Buddying 

 Circle of friends 

 Turn taking activities 
Specific interventions including: 

 Time for Talk 

 Socially Speaking 
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appropriate intervention and down time 
can be implemented as part of the SEND 
support plan. 

 
Pupil voice should be included in the 
assessment and this should inform the 
plan e.g. what strategies help and support 
them, peer groupings which they see as 
helpful etc. 

Plan 

Support plans should be set using 
“SMART” outcomes targeted at the areas 
of need with appropriate provision to 
achieve these outcomes. 

Assessment information informs further 
adjustments to teaching and learning that 
may be required as well as identifying 
additional intervention required.  

Includes any suggested outcomes from 
any assessment completed by the ASD/ 
social communication diagnostic pathway. 

Pupil and parent/carer involvement in the 
teaching programme will be clearly 
defined. Strategies about how to support 
the pupil at home should be included in 

 Keep as far as possible to routines 
and prepare for change. 

 Be mindful of sensory issues. 
 Keep calm and reduce language. 
 Take the child away from the 

stressful environment. 
Look For their Strengths 

 Through completion of one page 
profiles, discussions with pupils 
and review meetings with parents, 
ensure that the pupil has identified 
strategies that best help and 
support them. These should be 
shared with all adults working with 
the child and should be reflected in 
adjustments to teaching and 
learning. 

Pre-teach Vocabulary 

 Avoiding bombarding pupils with 
lots of new vocabulary and try and 
teach a few words at a time.  

 Try to make it as multi-sensory as 
possible for example: see it, hear it, 
say it (and use it in a sentence to 
check understanding), read it, write 
it, act it out etc.  

 Use visual strategies such as 
vocabulary maps. 

Over learning 

 Specific reinforcement, over 
learning, or skill development 
activities in support of outcomes 

 Social use of language programme 

 Talk about 
SLCN specific interventions including: 

 Individualised care plans from SLT 
services 

 Narrative therapy approaches 

 Colourful semantics 

 WellComm resources for children 
in EYFS and KS1  

 Talkboost, Language Learning 

  iCAN early talk, primary talk, 
secondary talk 

 Vocabulary enrichment programme 
for secondary (see “What Works”) 

Visual Supports 
Pupils with SLCN and Autism need new 
information to be presented with: 

o Visual instructions 
o Visual organisation 
o Visual clarity 

Visual Instructions 

 A visual instruction a child can 
understand depending on the 
functional level of the pupil. It could 
include: 

o Written directions 
o Colour coding 
o Photograph manual 

Visual Organisation 

 Work station 

 Organisation of the room 
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the support plan.   

Do 

Some additional support time may be 
required. The SENDCo facilitates 
assessment, planning and monitoring. 
Appropriate provision and evidence based 
interventions targeted at the area of need 
are deployed without delay. 

All staff working with the pupil are aware 
of the plan and follow the advice and 
strategies contained within it. 

Parents follow the plan in supporting the 
pupil at home. 

Review 

Systematic monitoring of pupil progress in 
terms of effectiveness of interventions and 
rate of learning.  Such systematic 
monitoring should take into account other 
related needs such as cognitive 
difficulties, emotional well-being. 

If the pupil has made sufficient progress 
and it is felt that they have achieved the 
outcomes set, it may be that they no 
longer need support at a targeted level 
and their needs can be met using 

outlined in the Support Plan may 
be required. Consideration should 
be given to the use of specialist 
software, different learning 
materials or special equipment. 

Makaton 

 Adults within the setting may 
choose to use Makaton as an aid 
to supporting a pupil’s 
understanding of language and 
further develop their 
communication and  
language skills.  

Sensory strategies 

 Planned opportunities for breaks 
are included in the pupil’s day.  

 Sensory assessment information 
further informs teaching and 
learning. 

 Sensory audit will further inform 
planning and activities delivered in 
the classroom. 

Access arrangements 

 Schools may need to apply for 
access arrangements to be made 
for the pupil. This can include 
scribes, rest breaks, readers and 
alternative ways of recording 
responses.  

 
 

 Container organisation 

 Organisation of tools and materials 

 Organising sensory environments 
Visual clarity 

 This is a systematic way for the 
pupil to receive and understand 
information.  
By following the work system the 
pupil is able to work independently. 

 The individual work system 
answers four questions for the 
pupil. 

 What work? 

 How much work? 

 How do I know when I am finished? 

 What happens next? 

 Types of work Systems  

 Left to right – Finished box 

 Matching (Colour, Shape, Alphabet 
or Numbers) 

 Written System 

 The work system clarifies the 
meaning of finished and the staff’s 
expectation 

 Not all pupils with SLCN/ Autism 
will need work systems. However 
you may encounter a child who will 
do the same jig-saw over and 
over.  He/she cannot put an end to 
the activity because they do not 
understand start and finish. They 
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universal support. 

The parent/carer should have had full 
opportunity to be involved in in supporting 
school staff in the implementation and 
evaluation of intervention programmes. 

Regular reviews should be held on at 
least a termly basis. Parents/carers and 
the pupil must be involved. Review should 
focus on pupil progress, effectiveness of 
strategies, new information or factors and 
the setting of new outcomes.  

 

 

 

 

may need direction to move to 
another puzzle.  

 Helps the pupil to discriminate 
those details relevant to the 
completion of a task. 

 Highlighting 

 Limiting materials 

 Labelling 

 Visual clarity showing where they 
should write. 

Sensory Strategies 

 Specific time is given to the pupil to 
indulge in their senses. 

 Weighted lap cushions, ear 
defenders, move-n-sit cushions, 
chew toys, fiddle toys etc. may be 
used to help calm the pupil and 
enable them to be better included 
in the classroom. See also NAS 
Sensory Strategies book. 

 Further adjustments to the 
classroom environment may need 
to be made to take into account the 
sensory sensitivities of the pupil. 

Phonological awareness 

 Additional support around reading 
and writing skills and early 
phonological awareness may 
require additional input. See 
strategies to support pupils with 
literacy difficulties. 
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Deal boards/ Now and next 

 Helps the pupil to think that they 
are making the choice. 

 Gives them a clear, visual structure 
of what will happen and a 
motivation to complete the 
assigned task. 

 Good Choices Box. 

 Contains activities which the pupil 
will enjoy. 

 Motivates the pupil to complete an 
activity. 

 Reward for the behaviours you 
want to see. 

Powercards 

 Power cards are a tool to positively 
change unwanted behaviour by 
capitalising on a child’s interest. 

 They should positively phrase 
requests e.g. use the behaviour 
you want to see rather than telling 
them what you don’t want them to 
do. 

Unstructured times 

 Enhanced pastoral and break/lunch 
time support is provided to address 
social interaction needs/difficulties. 

 Out of hours provision may also be 
provided, where appropriate (e.g. 
lunch time or after-school school 
clubs) to enable the pupil to access 
this provision.  
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Managing the classroom environment 

 Additional support or special 
grouping over and above what 
would be considered usual 
classroom practice. Classroom 
environment may be modified e.g. 
communication friendly spaces, low 
arousal spaces, modified 
environment to minimise residual 
noise etc.  

 Use of technology to support 
listening and attention e.g. FM 
system or appropriate applications 
to help pupils with listening and 
attention difficulties, use of 
assistive technology to further 
support children’s understanding. 
 

Staff Training  
Other services may be required such as 
support from Specialist Teacher for 
Communication and Interaction or ASC, 
discussion as part of link meeting with 
commissioned SLT services, additional 
support from SLT services through a 
referral into speech and language therapy 
service. 
 
Whole staff training can also be accessed 
using the advanced training for SLCN, 
ASD/C. 
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Staff may attend appropriate training to 
enable them to support the pupil e.g. 
Elklan, Hanen, visual supports training 
etc.  

Staff may require specialist behaviour and 
ASD/C training using the TEACCH 
approach, sensory strategies, Team 
Teach etc.  
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Communication and Interaction Needs: Specialist Support 

Assess, plan, do review Teaching and learning Resources  

Assess 

If there has been little identified progress 
in narrowing the gap, it may be necessary 
to adjust the outcomes. More regular 
reviews and shortened cycles of assess-
plan-do-review may be required to 
monitor the impact of the provision. If after 
3 or 4 cycles of assess-plan-do-review 
and following the guidance on the 
graduated approach, more specialist level 
support may need to be considered. 
Additional expertise may also need to be 
involved.  

Consultation and advice from external 
agencies (e.g. Bridgewater specialist NHS 
support, ASD/ social communication 
multi-disciplinary pathway, consultation 
with Education Psychology Service, 
Positive Behaviour Support Service, 
Specialist Teachers etc.). 

School will continue to use the 
assessments identified at specialist level 
to inform any further plans. 

 

Focus will be on the educational 
implications of the assessed difficulties, 
but there will be tuition targeted at these 
difficulties under specialist guidance. This 
is likely to be combined with strategies 
aiming at maximising curriculum access. 
 
Adjustments to the curriculum may need 
to be made for pupils with SLCN and 
Autism at specialist levels. This could 
include reducing the demands of the 
curriculum in order to target the assessed 
needs of the pupil. 
 
PECS and other augmentative and 
alternative communication systems may 
be used routinely as part of classroom 
differentiation and support. 
 
Access arrangements will need to be 
considered carefully.  
 
 
 
 
 

Resource bases 

 Pupils in EYFS and KS1 may benefit 
from additional assessment in the 
speech and language resource base 
and may be dual placed with their 
mainstream school.  

 Further outreach support may be 
sought from ASC resource bases. 

 Outreach support from Brookfields.  

 Alternative placement in one of the 
LA’s resourced based provisions 
following an application for enhanced 
provision or a review of enhanced 
provision. 

Specialist services 

 Specific programmes from speech, 
language and communication 
specialist. 

 PBSS may support the child in school 
and at home in managing and 
modifying behaviour. 

Sensory diet 

 A sensory diet may be provided by 
occupational therapy service. Planned 
opportunities to follow this will be 
included as part of their SEND support 
plan.  
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Plan  

Pupil and parent voice will continue to be 
reflected in the plan. 

Support plans will include very carefully 
considered targets, delivery methods and 
evaluation techniques. Any advice from 
external professionals is clearly evidenced 
in the plan and carried out. 

Plans will include assessment information, 
outcomes and suggested strategies from 
other services. 

Information contained within a speech and 
language care plan may be included in 
the support plan. 

Do 

Schools follow the support plan as they 
have at targeted level. 

Strategies and advice from external 
professionals are implemented and 
evidenced in teacher’s planning, further 
adjustments to teaching and learning and 
provision.  

 

Additional access to ICT and specialist 
equipment and materials may be 
necessary to aid outcomes specified in 
the SEND support plan.  

Staff training 

Further staff training around individual 
children with specific SLCN such as 
dysfluency or PECS may be accessed 
through SLT services. Staff may attend 
additional CPD training through NAS 
accredited courses such as Canterbury 
and Christchurch training. Accessing 
specialised training delivered through 
Ashley school. 
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Review 

Review cycle is followed as described at 
targeted level. It may be necessary to 
reduce the length of time the support plan 
runs for to monitor the impact and effect 
of provision. 

Reviews may also include further 
consultation with additional professionals 
e.g. Education Psychology Service, 
Speech and Language Therapy Services. 

Where outcomes have been achieved and 
the pupil has made sufficient progress, it 
may be that the involvement from 
specialist support from Bridgewater SLT 
service ceases and the pupil returns to 
the targeted caseload for ongoing 
support. 

If, after 4 completed cycles, the child has 
still not made appropriate progress, it may 
be appropriate to apply for Enhanced 
Provision funding.  Schools should 
discuss this with their Educational 
Psychologist as part of the consultation 
process, and take advice from a member 
of the SEN Service before making an 
application for Enhanced Provision. 
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Further Reading:  

https://www.gov.uk/government/collections/phonics-choosing-a-programme  

http://www.talkingpoint.org.uk/resources/warwickshire-classroom-management-communication-friendly-environments  

http://www.idponline.org.uk/ 

http://www.nasen.org.uk/  

http://www.foundationyears.org.uk/2011/10/every-child-a-talker-guidance-for-early-language-lead-practitioners/  

http://www2.warwick.ac.uk/fac/soc/cedar/better/  

https://www.thecommunicationtrust.org.uk  

http://www.ican.org.uk/  

http://www.afasic.org.uk/  

https://www.makaton.org/  

http://www.naplic.org.uk/  

http://localoffer.haltonchildrenstrust.co.uk/  

http://www.bridgewater.nhs.uk/haltonsthelens/paediatricspeechlanguagetherapy/  

http://www.advanced-training.org.uk/  

http://www.talkingpoint.org.uk 

http://www.autism.org.uk/  

https://www.gov.uk/government/collections/phonics-choosing-a-programme
http://www.talkingpoint.org.uk/resources/warwickshire-classroom-management-communication-friendly-environments
http://www.idponline.org.uk/
http://www.nasen.org.uk/
http://www.foundationyears.org.uk/2011/10/every-child-a-talker-guidance-for-early-language-lead-practitioners/
http://www2.warwick.ac.uk/fac/soc/cedar/better/
https://www.thecommunicationtrust.org.uk/
http://www.ican.org.uk/
http://www.afasic.org.uk/
https://www.makaton.org/
http://www.naplic.org.uk/
http://localoffer.haltonchildrenstrust.co.uk/
http://www.bridgewater.nhs.uk/haltonsthelens/paediatricspeechlanguagetherapy/
http://www.advanced-training.org.uk/
http://www.talkingpoint.org.uk/
http://www.autism.org.uk/
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http://www.autismeducationtrust.org.uk   

http://www.autism.org.uk  

https://www.teacch.com/about-us/what-is-teacch  

 “What works”: Interventions for children and young people with speech, language and communication needs 

https://www.gov.uk/government/publications/what-works-interventions-for-children-and-young-people-with-speech-language-and-

communication-needs  

 

http://www.autismeducationtrust.org.uk/
http://www.autism.org.uk/
https://www.teacch.com/about-us/what-is-teacch
https://www.gov.uk/government/publications/what-works-interventions-for-children-and-young-people-with-speech-language-and-communication-needs
https://www.gov.uk/government/publications/what-works-interventions-for-children-and-young-people-with-speech-language-and-communication-needs

