
 

This page is part of the Local Offer for Halton. Under the children and families bill which becomes law 

in 2014, Local Authorities are required to publish, and keep under review, information about services 

that they expect to be available for children and young people with disabilities and special educational 

needs aged 0-25. This is called the Local Offer. The intention of the Local Offer is to improve choice 

and transparency for families. It will also be an important resource for professionals in understanding 

the range of services and provision in the local area. 
 

Setting Name: Our Lady’s Pre-school  

Type of setting Early Years Pre-school  

Registered Charity - not for profit making organisation  

Children aged 2 to 4 years.  

We have a highly skilled Team  

Manager/Deputy BSc Honours  Degree 

Assistant Managers Foundation Degrees 

Assistants Level 3  

Description of 

services offered   

Sessional pre-school 

  

8.45 to 11.45 Morning Sessions  

12.15 to 3.15 Afternoon Sessions  

 

Term time only – Good Links with Primary School 

% of children in 

the setting with 

SEND at 1 

September 2016 

10% 

Date of last 

Ofsted: 

2nd July 2013  

Any awards that 

the setting holds: 

HHEYS (Halton Healthy Early Years Status) 

Accessibility 

information about 

the setting: 

Our Lady’s Pre-school is a purpose built Pre-school within the grounds of Our 

Lady’s Mother of the Saviour Primary School. Our provision/building is accessible 

to all. We have a ramp situated at the entranced and raised surface to the back 

to enable easy access.   

Documentation 

available:  

Pre-school Prospectus, Policies and procedures accessed within provision  

Valuing diversity and promoting equality  

Supporting children with special educational needs and disabilities  

Working in partnership with other agencies  

Achieving positive behaviour  

Child Protection and Safeguarding Children 

Complaints and complements etc.  

Range of Provision 

and inclusion 

information: 

We provide an environment in which all children with special educational needs 

and disabilities (SEND) are supported to reach their full potential. 

We have regard for the Special Educational Needs and Disability Code of 



Practice (2014). We ensure our provision is inclusive to all children with special 

educational needs. We support parents and children with special educational 

needs. We identify the specific needs of children with special educational needs 

at the earliest opportunity and meet those needs through a range of SEN 

strategies. We work in partnership with parents and other agencies in meeting 

individual children's needs. We monitor and review our policy, practice and 

provision and, if necessary, make adjustments. 

How we identify 

special 

educational 

learning needs 

within the setting 

and how we 

involve children 

and their parents 

in planning to 

meet them. 

We designate a member of staff to be the Special Educational Needs Co-

ordinator (SENCO) and give his/her name to parents.  

 The SENCO works closely with other colleagues and has responsibility for the 

day-to-day operation of Supporting Children with Special Educational Needs 

Policy and for co-ordinating provision for children with SEN. 

 We ensure that the provision for children with special educational needs is 

the responsibility of all members of the setting. 

 We ensure that our inclusive admissions practice ensures equality of access 

and opportunity. 

 We use the graduated approach system for identifying, assessing and 

responding to children's special educational needs. 

 We work closely with the parents of children with special educational needs to 

create and maintain a positive partnership. 

 We ensure that parents are informed at all stages of the assessment, 

planning, provision and review of their children's education. 

 We provide parents with information on sources of independent advice and 

support. 

 We liaise with other professionals involved with children with special 

educational needs and their families, including in connection with transfer 

arrangements to other settings and schools. 

 We provide a broad, balanced and differentiated curriculum for all children 

with special educational needs. 

 We use a system of planning, implementing, monitoring, evaluating and 

reviewing action plans for children with special educational needs. 

 We ensure that children with special educational needs are appropriately 

involved in the graduated approach, taking into account their levels of ability. 

 We have systems in place for supporting children based on a continuous cycle 

of ‘assess, plan, do and review’, which is applied in increasing detail and 

frequency to ensure that children progress. 

 We have systems in place for working with other agencies through each stage 

of the Common Assessment Framework (CAF) or local alternatives, for 

example, Early Help Assessment. 

 We provide a complaints procedure. 

 We monitor and review our policy annually. 

What extra 

support we bring 

in to help us meet 

 We work in partnership with, local and national agencies to promote the well-

being of children. 

 Procedures are in place for sharing of information about children and families 



SEN: specialist 

services, external 

expertise & how 

we work together. 

with other agencies. These are set out in the Information Sharing protocol, 

Safeguarding Children procedures and the Special Educational Needs 

procedures. 

 Information shared by other agencies with us is regarded as third party 

information. This is also kept in confidence and not shared without consent 

from that agency. 

 When working in partnership with staff from other agencies, we make those 

individuals welcome in the setting and their professional roles are respected. 

 We follow the protocols for working with agencies, for example on child 

protection. 

 Staff from other agencies do not have unsupervised access to the child they 

are visiting in the setting and do not have access to any other child(ren) 

during their visit. 

 When necessary we consult with local and national agencies who offer a wealth 

of advice and information that help us develop understanding of issues facing 

us and who can provide support and information for parents. For example, 

ethnic/cultural organisations, drug/alcohol agencies, welfare rights advisors 

or organisations promoting childcare and education, or adult education. 

 We use a system for keeping records of the ‘assess, plan, do and review’ for 

children with special educational needs. 

 We provide resources (human and financial) to implement our Supporting 

Children with Special Educational Needs Policy. 

 We ensure that all our staff are aware of our Supporting Children with 

Special Educational Needs Policy and the procedures for identifying, assessing 

and making provision for children with SEND.  

 We ensure the effectiveness of our special educational needs provision by 

collecting information from a range of sources e.g. action plan reviews, staff 

and management meetings, parental and external agency's views, inspections 

and complaints. This information is collated, evaluated and reviewed annually. 

How we provide 

access to a 

supportive 

environment; ICT 

facilities / 

equipment/resour

ces/ facilities 

etc. 

Children have access to computers and we have a good range of educational 

programmes that children can use. The programmes are suitable for children’s 

different ages and stages of development. We use simple city and staff will be 

using 2simple and mini ipads for observational purposes. This software will also 

capture images of children during their play for observational purposes. We use 

digital cameras for children’s learning journeys. We use ICT to print visual time 

tables for children to support them in understanding the daily routines and 

behavioural expectations e.g. Good Looking, Good Listening and Good Sitting.   

What strategies, 

programmes and 

resources are 

available to 

support speech & 

language and 

communication, 

 We have the ICAN accreditation 

 ECAT Every Child a Talker  

 We work closely with Speech and Language Therapists SALT 

 We use specific communication, Language and literacy activities & resources 

 We have Play bags to promote communication at Pre-school & home  

 We use visual time tables, props and resources 

 We have FUN activities each day to help, support and develop children’s 



including social 

skills? 

language and communication 

 Children have their own progress books so we can monitor/review and track 

their age and stage of development and progress we plan for their next steps 

 Music and dance 

 Rhymes and story time 

 Circle time 

Strategies to 

support the 

development of 

the prime areas 

of learning 

 

 

Children learn best when they are healthy, safe and secure, when their individual 

needs are met, and when they have a positive relationship with the adults caring 

for them.  

When a child is aged between two and three, practitioners must review their 

progress, and provide parents and/or carers with a short written summary of 

their child’s development in the prime areas. The progress check must identify 

the child’s strengths, and any areas where the child’s progress is less than 

expected. The three prime areas reflect the key skills and capacities all children 

need to develop and learn effectively, and become ready for school. 

Prime Areas;   

Personal, social and emotional development involves helping children to develop 

a positive sense of themselves, and others; to form positive relationships and 

develop respect for others; to develop social skills and learn how to manage their 

feelings; to understand appropriate behaviour in groups; and to have confidence in 

their own abilities.  

Communication and language development involves giving children opportunities 

to experience a rich language environment; to develop their confidence and skills 

in expressing themselves; and to speak and listen in a range of situations.  

Physical development involves providing opportunities for young children to be 

active and interactive; and to develop their co-ordination, control, and movement. 

Children must also be helped to understand the importance of physical activity, 

and to make healthy choices in relation to food.  

We provide opportunities each day for children to grow in confidence, practice 

and develop their skills.    

For further information about the Early Years Foundation Stage 2014 please visit 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335504/

EYFS_framework_from_1_September_2014__with_clarification_note.pdf    

How we adapt the 

curriculum and 

modify teaching 

approaches to 

meet SEN and 

facilitate access. 

Every child deserves the best possible start in life and the support that enables 

them to fulfil their potential. Children develop quickly in the early years and a 

child’s experiences between birth and age five have a major impact on their 

future life chances. A secure, safe and happy childhood is important in its own 

right. Good parenting and high quality early learning together provide the 

foundation children need to make the most of their abilities and talents as they 

grow up.  

We have arrangements in place to support children with Special Educational 

Needs and Disabilities.  

We have good relationships with Health visitors who currently check children’s 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335504/EYFS_framework_from_1_September_2014__with_clarification_note.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/335504/EYFS_framework_from_1_September_2014__with_clarification_note.pdf


physical development milestones between the ages of two and three as part of 

the universal Healthy Child Programme. From 2015, an integrated review that will 

cover the development areas in the Healthy Child Programme two-year review and 

the EYFS two-year progress check. The integrated review will:  

 identify the child’s progress, strengths and needs at this age in order to 

promote positive outcomes in health and wellbeing, learning and development 

 enable appropriate intervention and support for children and their families, 

where progress is less than expected, and  

 generate information which can be used to plan services and contribute to the 

reduction of inequalities in children’s outcomes  

We are now working closely with local Health Visitors for all 2 year old children 

including children with SEN and/or disabilities with parental consent. We ensure 

appropriate early help, support and services including professionals are involved 

to identify children’s needs and that appropriate support and provision is in place.  

We use the graduated approach system for identifying, assessing and responding 

to children's special educational needs.  

We provide a broad, balanced and differentiated curriculum for all children with 

special educational needs. 

We use a system of planning, implementing, monitoring, evaluating and reviewing 

action plans for children with special educational needs. 

Local authorities must ensure that all providers delivering funded early education 

places meet the needs of children with SEN and disabled children. In order to do 

this local authorities should make sure funding arrangements for early education 

reflect the need to provide suitable support for these children. We can apply for 

Enhanced Provision to enable us to meet the needs of children with SEN and 

disabilities.  

For further information please see link above Early Years Foundation Stage 2014 

and the Early Years Guide to SEND Code of Practice 2014 link below; 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/350685/

Early_Years_Guide_to_SEND_Code_of_Practice_-_02Sept14.pdf  

How we assess 

children’s 

progress towards 

the outcomes 

that we have 

targeted for 

children (including 

how we involve 

children and their 

parents / carers). 

What we do when 

provision or 

interventions 

need to be 

extended or 

The SEND Code of Practice 2014 describes the principles that should be 

observed by all professionals working with children and young people who have 

SEN or disabilities. These include:  

 taking into account the views of children, young people and their families  

 enabling children, young people and their parents to participate in decision-

making  

 collaborating with partners in education, health and social care to provide 

support 

 identifying the needs of children and young people  

 making high quality provision to meet the needs of children and young people 

 focusing on inclusive practices and removing barriers to learning  

 helping children and young people to prepare for adulthood  

 

We consult with local and national agencies who offer a wealth of advice and 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/350685/Early_Years_Guide_to_SEND_Code_of_Practice_-_02Sept14.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/350685/Early_Years_Guide_to_SEND_Code_of_Practice_-_02Sept14.pdf


increased. information that help us develop understanding of issues facing us and who can 

provide support and information for parents.  

 We provide a broad, balanced and differentiated curriculum for all children 

with special educational needs. 

 We use a system of planning, implementing, monitoring, evaluating and 

reviewing action plans for children with special educational needs. 

 We ensure that children with special educational needs are appropriately 

involved in the graduated approach, taking into account their levels of ability. 

 We have systems in place for supporting children based on a continuous cycle 

of ‘assess, plan, do and review’, which is applied in increasing detail and 

frequency to ensure that children progress. 

 We have systems in place for working with parents/carers and other agencies 

through each stage Halton’s Levels of Need the Common Assessment 

Framework (CAF) Child in Need (CIN) and Child Protection (CP) 

 Each child has their own individual progress book this is a useful tool and 

enables us to track and monitor progress and/or delay within all areas of their 

development (prime and specific). It includes observations, focused 

observations, learning journeys, individual education and/or behaviour plans, 

tracking and next steps etc.  

 We work closely with Health professions and ensure children whom require an 

Individual Health Care Plan have this in place to ensure all their health needs 

are met within the provision.    

 They key person role is set out in the Safeguarding and Welfare Requirements of 

the Early Years Foundation Stage. Each setting must assign a key person for each 

child. The procedures set out a model for developing a key person approach that 

promotes effective and positive relationships for children who are in settings. 

Procedures 

 The key person offers unconditional regard for the child and is non-

judgemental. 

 The key person works with the parent to plan and deliver a personalised plan 

for the child’s well-being, care and leaning. 

 The key person acts as the key contact for the parents and has links with 

other carers involved with the child, such as a childminder, and co-ordinates 

the sharing of appropriate information about the child’s development with 

those carers. 

 The key person is responsible for developmental records and for sharing 

information on a regular basis with the child’s parents to keep those records 

up-to-date, reflecting the full picture of the child in our setting and at home. 

 The key person encourages positive relationships between children in her/his 

key group, spending time with them as a group each day. 

 We provide a back-up key person so the child and the parents have a key 

contact in the absence of the child’s key person. 

 We promote the role of the key person as the child’s primary carer in our 

setting, and as the basis for establishing relationships with other staff and 

Strategies / 

support to 

develop 

independent 

learning Support 

/ supervision at 

key times during 

the day including 

personal care 

arrangements 



children. 

 The key person is supported by the manager and SENCO of the provision.  

Strategies used 

to reduce 

anxiety, promote 

emotional 

wellbeing and 

develop self-

esteem including 

mentoring. 

 

 

Settling-in 

 Before a child starts to attend the setting, we use a variety of ways to 

provide his/her parents with information. These include written information 

(including our prospectus and policies), displays about activities available 

within the setting, information days and evenings and individual meetings with 

parents. 

 During the half-term before a child is enrolled, we provide opportunities for 

the child and his/her parents to visit the setting. 

 We allocate a key person to each child and his/her family a week after she/he 

starts to attend; the key person welcomes and looks after the child and 

his/her parents at the child's first session and during the settling-in process. 

 We use pre-start visits and the first session at which a child attends to 

explain and complete, with his/her parents, the child's registration records. 

 When a child starts to attend, we explain the process of settling-in with 

his/her parents and jointly decide on the best way to help the child to settle 

into the setting. 

 We have an expectation that the parent, carer or close relative, will stay for 

most of the session during the first week, gradually taking time away from 

their child, increasing this as and when the child is able to cope. 

 Younger children will take longer to settle in, as will children who have not 

previously spent time away from home. Children who have had a period of 

absence may also need their parent to be on hand to re-settle them. 

 We judge a child to be settled when they have formed a relationship with 

their key person; for example, the child looks for the key person when he/she 

arrives, goes to them for comfort and seems pleased to be with them. The 

child is also familiar with where things are and is pleased to see other 

children and participate in activities. 

 When parents leave, we ask them to say goodbye to their child and explain 

that they will be coming back, and when. 

 Please see the Key Person Role  

What strategies 

can be put in 

place to support 

behaviour 

management? 

As children develop, they learn about boundaries, the difference between right 

and wrong, and to consider the views and feelings, and needs and rights, of others 

and the impact that their behaviour has on people, places and objects. The 

development of these skills requires adult guidance to help encourage and model 

appropriate behaviours and to offer intervention and support when children 

struggle with conflict and emotional situations. In these types of situations key 

staff can help identify and address triggers for the behaviour and help children 

reflect, regulate and manage their actions. 

Procedures 

In order to manage children’s behaviour in an appropriate way we will: 

 attend relevant training to help understand and guide appropriate models of 

behaviour; 



 implement the setting’s behaviour procedures including the stepped approach; 

 have the necessary skills to support other staff with behaviour issues and to 

access expert advice, if necessary. 

You can request a copy of the pre-schools ‘Promoting Positive Behaviour’ policy 

this explains in detail the 3 step process we use to support children.  

Initial intervention approach 

 We use an initial problem solving intervention for all situations in which a child 

or children are distressed on in conflict. All staff use this intervention 

consistently. 

 This type of approach involves an adult approaching the situation calmly, 

stopping any hurtful actions, acknowledging the feelings of those involved, 

gathering information, restating the issue to help children reflect, regain 

control of the situation and resolve the situation themselves. 

Focused intervention approach 

 The reasons for some types of behaviour are not always apparent, despite the 

knowledge and input from key staff and parents. 

 Where we have considered all possible reasons, then a focused intervention 

approach would then be applied. 

 This approach allows the key person and behaviour coordinator to observe, 

reflect, and identify causes and functions of unwanted behaviour in the wider 

context of other known influences on the child. 

 We follow the ABC method which uses key observations to identify a) an 

event or activity (antecedent) that occurred immediately before a particular 

behaviour, b) what behaviour was observed and recorded at the time of the 

incident, and c) what the consequences were following the behaviour. Once 

analysed, the focused intervention should help determine the cause (e.g. 

ownership of a toy or fear of a situation) and function of the behaviour (to 

obtain the toy or avoid a situation) and suitable support will be applied. 

How we support 

pupils in their 

transition into our 

setting and when 

they leave us. 

We believe that children settle best when they have a key person to relate to, 

who knows them and their parents well, and who can meet their individual needs. 

Research shows that a key person approach benefits the child, the parents, the 

staff and the setting by providing secure relationships in which children thrive, 

parents have confidence, our staff are committed and the setting is a happy and 

dedicated place to attend or work in. 

We want children to feel safe, stimulated and happy in the setting and to feel 

secure and comfortable with our staff. We also want parents to have confidence 

in both their children's well-being and their role as active partners with our 

setting. We aim to make our setting a welcoming place where children settle 

quickly and easily because consideration has been given to the individual needs 

and circumstances of children and their families. 

The key person role is set out in the Safeguarding and Welfare Requirements of 

the Early Years Foundation Stage. Each child must have a key person. These 

procedures set out a model for developing a key person approach that promotes 

effective and positive relationships for children. Please read above ‘settling in’. 



we have good links with our adjoining primary school and they offer open days and 

also have procedures in place for welcoming and settling in children and families. 

We also welcome other school to attend our provision to meet children in a safe 

and secure environment with parental consent.    

  

Access to 

strategies, 

resources, 

programmes, 

therapists to 

support 

occupational 

therapy / 

physiotherapy 

needs and medical 

needs. 

We will make the necessary arrangements to refer children who may require 

these additional services and will support these services with recommendations to 

help and support a child/ren.   

 

Please see information above.  

Extra support for 

parents and 

carers and 

children offered 

by the 

setting/how 

parents are 

involved in their 

child’s education. 

There is a range of services available to parents and carers and we will make the 

necessary arrangements for parents/carers to access these services.  

We believe that children benefit most from early years education and care when 

parents and settings work together in partnership. 

Our aim is to support parents as their children's first and most important 

educators by involving them in their children's education and in the full life of our 

setting. We also aim to support parents in their own continuing education and 

personal development. 

Some parents are less well represented in early years settings; these include 

fathers, parents who live apart from their children, but who still play a part in 

their lives, as well as working parents. We have set procedures and we will ensure 

that all parents are included. 

When we refer to ‘parents’, we mean both mothers and fathers; these include 

both natural or birth parents, as well as step-parents and parents who do not live 

with their children, but have contact with them and play a part in their lives. 

‘Parents’ also includes same sex parents, as well as foster parents and those with 

special guardianship.  

We have systems in place for working with parents/carers and other agencies 

through each stage Halton’s Levels of Need the Common Assessment Framework 

(CAF) Child in Need (CIN) and Child Protection (CP) 

 

The following information will be used by the  

Families Information Service to update your details on the FIS database. 

 

Please list any experience you/your staff have had working with children with SEND, for example:   

ADHD, Autism, Cerebral Palsy, Tracheotomy Care, etc.  

ADHD 



Autism 

Global development delay 

Development coordination disorder CDC 

Sensory  

Visual  

Hearing  

Cystic fibrosis   

Communication and Language delay/disorder   

Epilepsy  

Seizures/febrile convulsions   

Allergies  

Asthma  

Eczema 

Scoliosis  

Social, emotional and mental health difficulties  

Heart Conditions  

 

Please give details of any specialist training you/your staff have had:  e.g. Makaton training 

  
Common Assessment Framework  
 
Paediatric First Aid  and First Aid at Work 
 
Health & Safety in the work place, Manual Handling and Risk Assessment  
 
Safeguarding Train the Trainer, Recruiting Safely and Working Together to Safeguard Children 
 
Child Mental Health and Impact of domestic abuse on children and young people  
 
Leadership & Management  
 
Pedagogy Inside Outside Nature Training  
 
Makaton  
 
Autism 
  
ADHD 
 
Portage 
 
Behaviour Management  
 
ECAT Every Child a Talker  
 
ICAN The Children’s Communication Charity  
 
ECERS Early Childhood Environment Rating Scale  
 
ITERS Infant Toddler Environment Rating Scale  
 
Sensory training  
 
The provision will access specific training to meet the needs of children within the provision and/or those 
children wishing to access the provision.  

 

 



 

SENCO name / 

contact 

Yvonne Louise McDonald  

Manager’s name / 

contact 

Yvonne Louise McDonald  

Behaviour 

Management 

coordinator name / 

contact  

Andrea Lupton  

Completed by: 

 

Yvonne McDonald  Date: 29/09/2016 

 


